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 Message from the Guest Editor 
 

Nicole Johnson, Ed.D. 
Kutztown University 

njohnson@kutztown.edu 

I am very excited to share the Fall 2015 special issue of the Visual 

Impairments and Deafblind Education Quarterly journal on Unified English 

Braille. As the United States makes the switch to Unified English Braille on 

January 4th, 2016, it is my hope that the Visual Impairments and Deafblind 

Education Quarterly can bring you resources and information to help ease the 

transition.  
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Although it may seem that this change happened over night, in reality it 

began a quarter century ago. Throughout this issue you will find articles on 

resources available free to professionals in the visual impairment field to learn 

Unified English Braille, thoughts from an incoming professional on making the 

switch to UEB, a message from HumanWare on how technology is keeping 

up with the change, ideas and strategies to teach Braille within the context of 

the general education classroom, and much more.  

 A special thank you to all contributors to this edition, I appreciate all of 

your help and willingness to write and research articles on this important 

topic. I hope this special issue will make a smooth transition for you and the 

students we serve.    

This link shows all of UEB contractions in simulated braille from 

Duxbury.   http://www.duxburysystems.com/images/ueb_black.pdf 
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President’s Message 
 

Diane Pevsner, 
University of Alabama at Birmingham 

dpevsner@uab.edu 
 

Change is difficult.  Change can be painful.  Change can deprive us of 

serenity.  Change can bring about discouragement when the results we were 

hoping for do not happen immediately.   

The thing to remember while trudging through the process of change is 

that by making the first step, and the effort, progress is being made.  Without 

change, we become stagnate and nothing improves.  If Annie Sullivan didn’t 

change the expectations Captain and Mrs. Keller had for Helen, the miracle 

may have never happened.   

The profession of visual impairments is currently going through a major 

change.  In November of 2012, the Braille Authority of North America (BANA) 

voted to adopt the Unified English Braille (UED) literary code.  This change 

will help braille readers and transcribers by eliminating multiple symbols with 
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the same meaning.  The general use of UEB in the United States will occur on January 

4, 2016. With approximately 3 months until this huge change takes place, DVIDB 

dedicated this edition of VIDBE-Q to information surrounding this topic.  It is my hope, 

as well as the hope of the VIDBE-Q committee, that this edition will provide you with 

pertinent information on making this change.  While change is difficult, by making this 

transition for our students, we will be taking a step forward.  As Socrates stated, “The 

secret of change is to focus all of your energy, not on fighting the old, but on building 

the new.” 
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Hadley Takes the Lead in Teaching Unified English 
Braille 

 
Deborah Bloom, Vice President, Development and 

Communications 
deborahbloom@hadley.edu 

 
For nearly a century, Hadley has been the leader in braille education in 

the U.S. and internationally. Braille literacy has long been central to its 

mission to promote independent living through lifelong learning. In response 

to the recent adoption of the Unified English Braille (UEB) Code by the Braille 

Authority of North America (BANA), Hadley is developing courses that teach 

this new code to both visual and tactile braille users.  

Hadley has created a team of experts to develop new courses and 

revise existing ones. Led by DVI member and braille instructor Judy 

Matsuoka and senior curriculum designer and BANA representative Ruth 

Rozen, Hadley activated a new course last January called “Transitioning to 

Unified English Braille.” The course provides a structured approach to 

learning the differences between English Braille American Edition (EBAE) 

and UEB.  
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Offered though Hadley’s proven distance education model, the course 

is a cost-effective, accessible way to reach people nationwide and teach them 

the changes in the braille code. The "Transitioning to Unified English Braille” 

course is restricted to those who have competent skills in contracted EBAE 

and consists of six lessons: 

1.  Eliminated Contractions and New Spacing Rules 

2.  Using Groupsigns 

3.  Punctuation and Numbers 

4.  Wordsigns and Shortforms 

5. Capitalization, Grade 1 and Typeforms 

6.  Miscellaneous Symbols  

Each lesson provides practice exercises to complete before the student 

submits an assignment. Hadley’s braille instructors, who have prepared 

supplemental readings in UEB and reference materials, grade the 

assignments.  A certificate of completion and CEU’s are awarded to 

professionals who earn a passing grade in the course by demonstrating their 

ability to read and write UEB.  
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The transition course is available in braille to students in Hadley’s Adult 

Continuing Education/High School Program (ACE/HS) and in large print and 

online for students in the Family Education (FE) and professional programs. 

The course is free of charge on an ongoing basis to ACE/HS and FE 

students. Thanks to a generous gift from the American Printing House for the 

Blind, the course is also free of charge to professionals through the Hadley 

School for Professional Studies through the end of 2015.  

While Hadley expected the transition course to be popular, interest has 

far exceeded expectations, demonstrating the need for UEB training. Since it 

was activated in January, Hadley has had more than 1900 enrollments and 

nearly 600 students have successfully completed the course. The majority of 

these students are professionals and the remainder are blind braille readers.  

Survey results to date have been very positive: 

• 94 percent rated the course as "excellent" or "very good" 

• 98 percent would recommend the course to a colleague 

• 100 percent said that they achieved their goal for taking the course 
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Survey comments from students include the following: 

• I loved how well things were explained. 

• The instructions were clear and easy to follow. Each lesson provided 

very useful information. Each lesson fully met its objectives. 

• I liked the way the course was set up and the order in which the topics 

were addressed. It was an easy-to-follow progression and was not 

overwhelming. 

• The course was easy to follow and through email, I could get a 

response quickly to questions and grading. 

The curriculum is well on its way to becoming one of Hadley’s most 

successful contributions to braille literacy and professional development. It is 

also, by far, the most popular course in Hadley history.   

“As one of the architects of this course, I am pleased to see that it’s meeting 

the needs of our students, especially professionals who are learning UEB to 

support children and adult learners of braille,” said Matsuoka.   

Currently, six of Hadley’s braille instructors are teaching this course as 

part of their teaching course load, and each has an average of more than 200 
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UEB students, which is about double the typical number of students for a 

Hadley teacher. To help meet the demand for this course, Hadley has added 

an additional, part-time braille instructor on a temporary basis to help 

accommodate the many students looking for training.  

In addition to the transition course, Hadley just completed the update of 

its “Introduction to Braille” course in UEB and it's currently updating its 

existing course, “Braille Literacy 3” which should be ready in early 2016.  

The "Introduction to Braille, UEB Edition” course will be ready for enrollment 

in the early fall of 2015. This 9-lesson course is intended for sighted 

professionals and family members who wish to learn uncontracted UEB. 

Enrollment in the "Introduction to Braille, UEB Edition” course is also open to 

those students who completed Hadley's older “Introduction to Braille” course 

which taught uncontracted EBAE. This allows professionals and family 

members who only use uncontracted braille to transition their skills to UEB. 

For professionals who complete this course, CEU’s will be awarded. 

The course, "Braille Literacy 3, UEB Edition," parallels the content of 

"Introduction to Braille, UEB Edition" but teaches tactile readers to read 
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uncontracted UEB. This course is restricted to individuals with visual 

impairments who are aged 14 and older.  Go to www.hadley.edu to see the 

eligibility requirements.  

Hadley also will launch “Contracted Braille, UEB Edition” in 2016 and 

activate “Braille Literacy 4, UEB Edition” by the fall of 2016.  

The "Contracted Braille, UEB Edition" course is a 25-lesson course that 

teaches contracted UEB and is a good follow-up for those who complete 

"Introduction to Braille, UEB Edition." It is also a great way for sighted 

professionals with "rusty" braille skills to refresh their skills while learning the 

changes brought about by the adoption of UEB. 

"Braille Literacy 4, UEB Edition" is the parallel course for tactile readers 

who wish to learn contracted UEB. Like "Braille Literacy 3, UEB Edition," this 

course is restricted to individuals enrolled in Hadley's Adult Continuing 

Education (ACE) Program and High School Program. 

“Hadley is proud to be at the forefront of providing training on UEB,” 

says Hadley President Chuck Young. “To this day, braille represents our most 

popular courses so it was a natural for Hadley to take the lead on UEB. 
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Instruction in UEB – especially teaching the teachers -- meets a critical need on behalf 

of children and adults who are visually impaired and blind nationwide.” 
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Got 
UEB?
Over 1900 students—  
the majority of whom are 
blindness professionals—
have already enrolled in 
Hadley’s “Transitioning to  
Unified English Braille” 
course. They “Got UEB.” 
What about you? 

Tuition-free  
enrollment through 

the end of 2015.  
Don’t be left out!

www.hadley.edu or 
call 800.323.4238

        If you’re looking for a structured  
approach to learning the differences  
between EBAE (English Braille American 
Edition) and UEB, get Hadley!  
Abundant examples and exercises  
help you progress easily and transition 
to the new code. 
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Teacher Created Materials for Adapting Literacy 
Instruction for Braille Readers 

 
 Paige Weaver pweav936@live.kutztown.edu and  

McKenzie Hollenbach mholl670@live.kutztown.edu  

Kutztown University  
When teaching literacy to students who are visually impaired it is 

important to keep Big Five Areas of Literacy in mind: Phonological 

Awareness, Phonics, Vocabulary, Fluency, and Comprehension (Swenson, 

1999). These five areas of literacy can be viewed as individual puzzle pieces 

that must fit together when teaching literacy. For a general education teacher 

there are several methodologies for teaching abstract ideas such as phonics 

or phonological awareness as well as the other members of the Big Five. The 

question to be answered here is how to adapt and apply methods of teaching 

for Teachers of the Visually Impaired to ensure students with visual 

impairments are gaining a deep understanding of literacy instruction.  

 Literacy instruction for students with visual impairments or blindness is 

crucial, because it represents a huge factor in their independence. Although 

students with visual impairments may use different methods to read than their 
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sighted peers, such as braille, the Big Five area of literacy are still vital in their 

literacy development.  

 As stated by Swenson (2011) in The ABC Braille Study: Results and 

Implications for Teachers, “instruction must focus not on just the braille code, 

but on basic reading processes”.  In other words, teachers of the visually 

impaired need to teach beyond the braille code; students need to understand 

the phonics behind the words they are reading and spelling. With adapted 

lessons and materials, students can do just that - they can develop an 

understanding of not just the braille code, but of the connections between the 

letters and the sounds they are hearing in order to make meaning (Swenson, 

1999). 

 Students with visual impairments or blindness are tactual learners, 

which makes abstract concepts can be hard to grasp. It is important that 

Teachers of the Visually Impaired utilize tactile, concrete objects that the 

student can connect personal meaning to when teaching literacy (Swenson, 

1999). Bags with tactual objects that represent pictures in a book can be 

utilized to help the student gain meaning. This is a simple way in which 
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teachers can find several concrete items relatable to stories that the student 

is reading, which thus aids in further comprehension. For example, the story 

may talk about a bowl full of honey in which the TVI would provide the student 

with an actual bowl of honey to feel. This would make the idea more concrete 

to the student, showing them how sticky and messy the honey is when spilled 

in the story. 

 In looking specifically at the area of phonics and phonological 

awareness, an observer might see students completing a word sort based on 

the beginning letter sound of that word; however, student with a visual 

impairment will most likely need to have a more concrete representation for 

better understanding.  Alphabet boxes are a great way to make letter sounds 

more concrete, not only for students with visual impairments, but for all 

students (Access to Literacy, 2013). An example of this could be for the letter 

“C,” in which the teacher might have a box comprised of objects such as a 

car, cat, can, etc. With this method the student can pick up an object, state 

what it is, identify the beginning sound, thus completing the sort. Adaptations 

would be needed for a braille reader, such as having the box labeled in 
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braille.  

 As stated, students with visual impairments need concrete, tactile 

representations when learning. For example it is highly beneficial to have 

concrete, tactile representations when students are learning to distinguish 

how many syllables are in words. By providing the student with a concrete 

object that can represent a syllable, the TVI is fostering better understanding 

for his or her student. One way this can be done is by using simple objects, 

such as marbles. As the student pronounces a word the instructor can tell the 

student to pick up a marble for each syllable that they hear. The student can 

then count how many marbles they have to equal the number of syllables. For 

students this makes the learning process more concrete and tactile, rather 

than just simply clapping out syllables for example.  

21



; 

 

Lorem Ipsum Dolor Spring 2016 

5 

Another area of phonics that should be considered includes the 

understanding of onset and rime (beginning and ending parts of a word). 

There are numerous ways in which this can be taught, one being a matching 

activity in which the student picks one onset and one rime. The student then 

practices phonics skills by pronouncing the created nonsense or actual word. 

One way this can be done for both students with visual impairments and 

sighted students is through a teacher created activity called Roll-A-Word. The 

teacher creates two blocks, one with onsets and one with rimes. During the 

activity the student rolls each block and then pronounces the subsequent 

word or nonsense word. In order for a braille reader to participate in this 

activity, the TVI would need to adapt the blocks by adding braille to them, as 

well as a bump dot in the upper right hand corner so that the student can 

orient the block for reading. The letters on the block should also be bold and 

large print if possible.  
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Phonics Popcorn is an example of a creative twist on the above activity. 

This activity has the same base idea, but instead of blocks, the onsets and 

rimes are placed on teacher created popcorn pieces and then placed in 

popcorn buckets or bags. The student then picks one piece of popcorn from 

each bag and pronounces the resulting word. Just as the blocks need 

adaptation, the popcorn pieces need to be brailled and have a bump dot on 

the top right corner for orientation. An easy and inexpensive method for 

creating the bump dots is by using hot glue. 

Identifying and reading sight words is also another component of 

literacy instruction that can be difficult for braille readers to learn (Swenson, 

1999). An activity that can be adapted for students is a teacher created sight 
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word match that uses popsicle sticks. In addition to having the sight word 

printed on pairs of popsicle sticks in large print, the instructor should also 

have it labeled in braille with a bump dot on the right end of the popsicle stick. 

The student can then physically hold the popsicle stick, identify the word, and 

match it with the corresponding popsicle stick.  

A similar activity that can be used for later literacy instruction of reading 

and writing sentences also utilizes popsicle sticks. The teacher can again 

create a set of popsicle sticks (multi-colored ones can be used to sort verbs, 

nouns, adjectives, etc.) in which different parts of a sentence are present for 

the student to use. These materials will need to be adapted in the same way 

that they are adapted in the previous activity with braille and large print. In 

this activity students can work in pairs to read peer created sentences, or to 

construct sentences for a peer to read. These materials can also be used for 
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teacher evaluation through one on one instruction.  

When looking at fluency, it is important to remember that just as a 

teacher would select predictable texts with sighted students, the same applies 

with braille readers (Swenson, 2011). An example of such text could be, “Five 

Little Monkeys Jumping on the Bed” (Christelow, 2011).  In this activity the 

student builds upon their fluency skills through repetition within the story as 

well as the recognition of sight words. Familiar and repetitive texts are also 

useful in teaching braille readers contractions, because they are used several 

times within the same text. For example, “little” is used on almost every page 

of the story noted earlier.  
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In addition to using text to reinforce the teaching of contractions, it is 

important to make the learning process engaging and motivational for the 

student. One way this can be done is through an activity called contraction 

bingo. With the use of puffy paint and braille labels, a TVI can create a tactile 

bingo board in which students can practice contractions in a fun way. 

All of the activities mentioned have an important aspect in common - 

they are not exclusive to students with visual impairments or blindness; they 

can be used for all students, which supports the idea of inclusion. It is crucial 

that the materials created and adapted by teachers have both print and braille 

to ensure all students can work together. All students need to learn the Big 

Five areas of literacy instruction, and just because braille readers may need 

those lessons and activities adapted does not mean that they have to do 

different activities than their sighted peers altogether.  
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Example ECC lessons:

For transition students who are visually impaired, 
this kit contains over 140 lessons that address the 
nine areas of the Expanded Core Curriculum (ECC).

Quick & Easy ECC Kit includes a binder with
lesson cards and a CD-ROM with accessible �les.

• Planning a menu

• Labeling cans/frozen foods

• Making purchases based
on a budget

• Expanding career knowledge

• Tracking medical history

• Reading nutrition labels

• Properly using smart phones

• Learning customer service 
techniques

– The Hatlen Center Guide
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Utilizing Braille Technology to Assist In the Transition 
to  

Unified English Braille 
 

Greg Stilson, HumanWare Product Manager, 
Blindness Products 

greg.stilson@humanware.com    
 

As the United States prepares to officially make the switch to the 

Unified English Braille (UEB) code, teachers across the country have already 

started to implement this transition with their students and the technology that 

they use.  When the official switch date was announced as January 2016, 

many teachers and students immediately began searching for reference 

materials, guides and tutorials to support this transition.  Today, the Braille 

Authority of North America (BANA) has a wealth of information available such 

as the UEB Reader, and the ABC’s of UEB, both found at: 

http://www.brailleauthority.org/ueb.html 

In addition such organizations as Perkins offer links to UEB transition 

resources found at: 

http://www.perkinselearning.org/scout/unified-english-braille-ueb 
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While these resources were being created, some teachers discovered 

that an effective teaching tool to aid in the transition to UEB was a piece of 

technology that they and their students were already using daily in the 

classroom.   The BrailleNote products by HumanWare have been accepted 

as an important and successful tool for braille literacy tasks that students who 

are blind, have used for the past 15 years.  In its third generation, the 

BrailleNote Apex is a mobile device consisting of either a braille or QWERTY 

keyboard and an 18 or 32 cell refreshable braille display.  With its intuitive 

KeySoft interface and productivity applications designed for a braille reader, 

as well as its unique contextual help system, the BrailleNote has been 

recognized and praised as the easiest education tool to learn or teach, in the 

assistive technology industry. 
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Image 1. BrailleNote Apex BT 32  

As a global company, HumanWare products have been available in 

many other countries for many years, including Korea, Africa, the Middle East 

and all parts of Europe.  With an office in Australia, it was essential that the 

BrailleNote family of products supported the UEB code when Australia 

officially adopted UEB back in 2005.  The BrailleNote mPower, the 

predecessor to the BrailleNote Apex was one of the first standalone electronic 

braille devices to fully support reading and writing in UEB.  Today both the 

United Kingdom and Canada have joined Australia in completely adopting 

UEB as their official braille code. KeyWord, the BrailleNote’s word processor 

is its most frequently used application with students.  With its ability to support 
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multiple file types, while ensuring that proper document text formatting is 

shown on the braille display to the student, KeyWord serves as an extremely 

productive and powerful tool for reading and writing documents in or out of 

the classroom.   

A new feature that is unique to the BrailleNote, and serves as a useful 

braille instructional tool, is its Symbol Selector.  When learning Unified 

English Braille, if the BrailleNote user does not know the proper UEB symbol, 

they can perform a single command while still in their document and 

reference UEB symbol categories, such as punctuation, letters and numbers, 

etc.  Upon selecting a category, they can learn frequently used UEB symbols 

and their associated dot combinations.  Both the symbol names and dot 

combinations are available to the student or teacher in both speech and 

braille, as well as visually when the BrailleNote is connected to a monitor. 

This multimodal access to UEB symbols has proven to be an efficient method 

of introducing and learning the various symbols or changes in UEB. 

Mathematics  

The United States has currently adopted to integrate the joint use of 

32



; 

 

Lorem Ipsum Dolor Spring 2016 

5 

UEB and Nemeth codes.  The majority of literary content will utilize UEB while 

scientific notation or mathematical content will continue to use the Nemeth 

code.  In 2013, the BrailleNote Apex was the first device to support Nemeth 

braille to print translation, allowing a student using an Apex to type their math 

content within a document on the BrailleNote, and provide a readable print 

copy of that content to their classroom teacher.   In addition to this 

functionality, students could access a Nemeth Symbol Selector to provide 

them the same learning experience as those who had used the UEB Symbol 

Selector to learn UEB.  Because of this “real time” Nemeth to print translation, 

teachers of the visually impaired (TVI’s) no longer needed to hand write the 

print math translation over the braille hard copy, as the student could turn in 

the print version of their assignment themselves. For users who reside in a 

country which uses UEB for math content, HumanWare provided a free 

update in 2015 which ensures the BrailleNote Apex also supports UEB math 

to print conversion.  UEB math symbols are included in the Symbol Selector 

for quick student reference, and the combination of Nemeth and UEB in the 

same document is supported as well.   
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Other UEB Options: 

In addition to the BrailleNote Apex, the Brailliant refreshable braille 

displays by HumanWare can be connected via Bluetooth or USB to 

computers or mobile devices to provide the user instant braille access.  As 

many of these devices depend on the respective screen reader to provide the 

braille output and translation, enabling UEB is often as simple as changing 

the braille table settings in the screen reader software.  For example, to 

change the braille table in JAWS, simply select the Advanced Option under 

Braille Settings and select Unified English braille in the General Tab.  For 

VoiceOver on iOS devices, select the Braille Option in the VoiceOver settings 

and choose English Unified in the Translation Option.  In both cases braille 

input and output will now use UEB.   

As an annual sponsor of the Braille Challenge in the United States, 

HumanWare proudly supports braille literacy.  The National Braille Press 

(NBP) published a website entitled “The need For Braille” 

(https://www.nbp.org/ic/nbp/braille/needforbraille.html). Here they state that 

over the past 50 years braille literacy has been on an extreme decline.  With 
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a direct correlation between braille literacy and employment, HumanWare recognizes 

that it is absolutely necessary that modern braille technology be designed to foster 

efficient braille learning and continued usage into the professional workplace for blind 

users.  Today it is essential that braille technology be dynamic enough to support all 

flavors of braille to ensure that braille literacy enables anyone to achieve their 

academic and vocational goals. 
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This easy-to-use reference guide includes:

  » Braille-to-print conversions

  » Print-to-braille conversions

  » Punctuation, symbols, and indicators

  » New UEB contractions

  » General rules and terminology

  » Shortforms list

Available in print, e-book and online subscription.

ORDER NOW!
www.afb.org/store  1-800-232-3044

A Quick Reference to Unified English Braille
SECOND EDITION 

By Mary F. Burns

A perennial favorite resource for teachers and transcribers, The Burns Braille Transcription 

Dictionary has been revamped as the Burns Braille Guide to usher in the new era of 

Unified English Braille (UEB). The revised and updated edition reflects the range of 

changes introduced in the transition from English Braille American Edition (EBAE) to UEB.

BURNS
BRAILLE
GUIDE
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Making the switch to UEB: Perspective from an 
Incoming TVI 

 
By Kaitlyn Piekarski 

kpiek971@live.kutztown.edu  

For four months I spent 90% of my time trying to make sense of the 

series of dots presented in front of me. These “series of dots” just so 

happened to be the English Braille Code. After much time, a lot of studying 

and a few shed tears, I finally considered myself to be fluent in this code. I felt 

very accomplished and incredibly excited to know that my journey to 

becoming a TVI had officially started. Little did I know, braille as I knew it was 

about to make quite the change.  

 Last August (2014) I began my road to becoming a TVI. The first of my 

many classes was called “Reading and Writing Literary Braille.” In my Braille 

class, our focus was learning English Braille. This was one of the hardest 

classes I have ever taken in my life, and possibly one of the hardest classes I 

ever will take in my future. Through pure excitement of learning, I quickly 

began to practice the braille alphabet over and over again until I felt that I 

could type it in a satisfactory manner. Upon learning the alphabet, I began to 
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think to myself, “Hey, this braille thing is pretty easy.” That thought was soon 

crushed by the pile of rules that came along with the English Braille Code. I 

felt as though there were too many rules for my brain to consume. As the 

semester continued on and I learned more and more about the English Braille 

Code, the more I realized how important each of the rules actually were. 

While it seemed like many of the rules did not make much sense, over time 

they began to become clear to me. Making sense of the rules was a very slow 

process, but I eventually got there. However, I still question why the 

contraction “and” cannot be used in the word Vandyke.  

 Finally, my semester of braille had come to an end. I was officially fluent 

in braille. This was a super exciting time in my life and I often found myself 

checking braille on public bathroom signs for accuracy and labeling objects in 

my apartment in braille. The idea that I would eventually get to teach braille to 

students and open up the world of reading and writing to them, made me 

ecstatic. I felt like my dreams were coming true. That was until I was informed 

that the Braille code was undergoing a big change from English Braille to 

Unified English Braille.  
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The idea of learning the Unified English Braille code seemed to loom 

over me. It was frustrating to know that I had just spent months trying to learn 

one braille code and now suddenly everything was changing. I was not a fan 

of having to undergo the transition. Finally, in July 2015, I took the time to 

learn the Unified English Braille or UEB. Through use of the free UEB Braille 

class on the website “uebot.niu.edu” I was able to learn UEB and comfortably 

use it in one month. Transitioning from English Braille to UEB was a breeze. 

The rules that I often questioned with the English Braille Code were suddenly 

gone, and I could finally use “and” in Vandyke. While there are still quite a bit 

of rules in UEB, the rules are much easier to make sense of. There are no 

longer words that buddy together, there are less shared symbols and 

contractions, and short-form words are more freely used. While it may seem 

as though UEB is intimidating, I really did find that it was much easier than 

English Braille. With UEB, I can braille a paper or a children’s book without 

questioning every two words whether or not a contraction should be used. 

UEB makes it clear to the student what can and cannot be used, without 

many of the “ifs” and “buts” that I felt English Braille contained.  
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I look forward to my future in the great field of vision and inspiring students as 

much as they all inspire me. I still have a lot to learn prior to becoming a working TVI, 

but comfortably knowing braille seems to be a great beginning. 
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Slide-A-Round Math Manipulatives, LLC 

 
 
 
 

 
 

• Number line to 10,000,000 
• Add/Subtract fractions with different denominators without paper or pencil 
• Available in low vision and braille 
• Addresses standards involving money, decimals, weight, and elapsed time 
• Practice handouts of math problems available for free download on website 
• Created by an elementary special education teacher in collaboration with students, colleagues, 

administrators, occupational therapists, vision and hearing specialists 
• Used in all academic settings (regular education, resource, inclusion, self- contained) 

 
MAJOR CONFERENCE PRESENTATIONS (since November 2012): 
2015 Louisiana Assistive Technology Initiative Conference  
2015 Institute Designed for Educating ALL Students (IDEAS) Conference  
2014 Georgia Assistive Technology in Education (GATE) Conference 
2014 Georgia Council for Teachers of Mathematics 
2014 Institute Designed for Educating All Students (IDEAS) Conference  
2014 Illinois Council for Children with Behavioral Disorders Conference 
2013 Alabama Council for Exceptional Children Conference 
2013 “Out of Sight” Assistive Technology Conference (in Columbus, OH) 
2013 MEGA Conference (in Mobile, AL) 
2013 Kentucky Council for Exceptional Children Conference 
2012 Alabama Council of Teachers of Mathematics Conference 
 
MAJOR ARTICLES POSTED ON WEBSITE (since October 2012) 
 
National Federation for the Blind                    Colorado Department of Education 
Education World                                           ESVI 
Inclusive Schools Network                             Gallaudet University SW Regional Center 
National Center of Deaf- Blindness                 Autism Speaks! 
Teaching Research Institute                           Fred's Head Blog - American Printinghouse 
Canadian Teacher Magazine                           Center for Instructional Supports and 
Canadian Deafblind Association                      Accessible Materials (CISAM) 
CEC Visual Impairment and Deafblind             Northeast Regional Center for Vision Education  
      Education Quarterly 

 
Jim Franklin    
   
Slide-A-Round@comcast.net 
 
www.slidearoundmath.com 
 
706.506.8411 
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Global Adoption of Unified English Braille in English 
Braille Using Countries: The Introduction of a Massive 
Open Online Course to Support the Transition in the 

U.S. 
 

Sean Tikkun, M.S.Ed. TSVI, stikkun@niu.edu 

Stacy M. Kelly, Ed.D., TSVI, COMS, skelly@niu.edu 

Thomas J. Smith, Ph.D., tjsmith@niu.edu  

Northern Illinois University 

In 2004, the International Council on English Braille (ICEB) adopted the 

Unified English Braille (UEB) code. This adoption trickled down over time to 

each English Braille using country and resulted in some form of formal 

adoption. Here in the United States, the Braille Authority of North America 

(BANA) made their decision in 2012 after observing adoption trends in other 

English-speaking nations over time. The changes and reasons have been 

well documented in the literature (Bogart, Cranmer, & Sullivan, 2000; Bogart, 

D’Andrea, & Koenig, 2004; Bogart & Koenig, 2005; Knowlton & Wetzel, 2004; 

Steinman & Johnson, 2003), but a primary consequence of the change--how 

to retrain existing professionals and those new to the field--is a subject that is 
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gradually unfolding. One project dedicated to this process is the Unified 

English Braille Online Training (UEBOT) developed at Northern Illinois 

University. The course has been built on the shoulders of existing experience, 

but also aims to explore the effective use of a Massively Open Online Course 

(MOOC) in the field of vision.  

MOOCs as a Unique Solution 

 MOOCs have been gaining in market and momentum over the last 

decade, and 2013 was popularly declared “the year of the MOOC” (Papano, 

2012, p. ED26). Early efforts have spawned organizations like EdX and 

Coursera where students can complete introductory level courses offered by 

participating universities by hosting universities in an online format. The field 

of professional development in visual impairments has engaged 

correspondence courses and online coursework, discovering where 

deployment of these educational technologies is appropriate. The advent of 

MOOCs at some point would also demand implementation and review.  

The strength of MOOCs lies in their ability to handle a large population of 

students requiring introductory content (Head, 2014). In order to maintain the 
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fidelity of a MOOC one must be able to objectively assess student 

performance. These courses normally involve some lecture or video, in 

addition to questions embedded in the content that assess understanding. As 

students complete lectures and questions they are moved along towards 

more summative assessment like quizzes and tests, with opportunities to 

reengage content if struggling at first (Do, Chen, Brandman, & Koller, 2013). 

Some of these courses exist as independent courses that a student can take 

at any time, while others begin and end within a traditional academic calendar 

timeframe.  Although there are challenges involved with developing a MOOC 

for braille code (and particularly for the more nuanced English Braille 

American Edition [EBAE]), these challenges are not insurmountable for the 

development of courses in the newly adopted and more streamline UEB 

code.  Moreover, with an estimated 7000-10,000 professionals within the U.S. 

currently in need of UEB training (Academy for Certification of Vision 

Rehabilitation and Education [ACVREP], 2015; Kirchner & Diament, 1999; 

Mason, Davidson, & McNerney, 2000), the need for an efficient and effective 

mode of delivery for training is clear.  
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In the past, training of such magnitude has been handled through 

conference and workshop training. This “train-the-trainer” model has served 

well to disseminate information to as many teachers as possible. Although 

this model is often-used and familiar, the fidelity of training could be called 

into question. To be effective, the information would need to fit into a 

condensed format, compromising the ability to facilitate deeper learning 

through reinforcement and assessment. At present, however, new pedagogy 

and methods for reliable assessment have converged with a need to deliver 

critical content to large numbers of individuals. 

Massive Format Ideal for Scale 

 The UEBOT project was conceived out of this convergence of 

“disruptive technology” (that is, technology that displaces current technology) 

and critical need. UEBOT-1 is a four week online course that is being offered 

on a continuous basis through 2016. The course can support up to 200 

students per month and uses four lessons to introduce them to the changes 

in UEB. Students are presented course content, complete practice exercises, 

and lesson tests--all in a manner similar to traditional braille instruction. 
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Discussion boards are available where students can both seek and provide 

help in understanding the UEB rules. The course is monitored by instructors 

experienced in braille who address both technical and code related questions, 

if other participants are not able to do so. The flexibility of monthly offerings 

allows students to repeat or exit the course without high-stakes 

consequences, and also honors the time constraints of busy professionals in 

a demanding field. The enrollment limits and repeated offerings also mean 

that more than 8,000 participants can be trained over the life of the project.  

 These details make UEBOT-1 a logical step in instructional methods, 

but the critical questions of effectiveness and quality have not yet been 

answered. University instruction over the last two decades has seen the 

implementation of content management systems (CMS) and learning 

management systems (LMS) that have attempted to relieve some of the 

administrative burdens of teaching (Agarwal, 2013). These systems have 

been received with mixed reactions but over time the use of these systems 

has become a reality at most institutions (see 

www.gse.upenn.edu/pressroom/press-releases/2013/12). They offer a 

46



; 

 

Lorem Ipsum Dolor Spring 2016 

6 

tremendous amount of learner data that provide quantitative information that 

would otherwise be difficult to gather, even in a traditional classroom setting. 

These quantitative data also can be paired with qualitative data provided by 

students, enhancing the opportunity to review the MOOC’s effectiveness. 

Initial Review of MOOC Participation by Completion Status 

 At this time UEBOT-1 has been “live” online since June 2015. It is 

referred to as “UEBOT-1” because it is the first stage of a natural progression 

from a UEB update towards a full university braille course. UEBOT-2 will be 

announced at a later date and will involve a full 16-week online UEB training 

course. As of August 2015, 80 participants have completed the UEBOT-1 

course and have earned a certificate endorsed by ACVREP for 10 continuing 

education credits, with the option to earn university credit. These participants 

have shed some early light on how professionals in the field of visual 

impairments engage with online content and braille. Ho, Reich, Nesterko, 

Seaton, Mullaney, Waldo, and Chuang (2014) report a mean completion rate 

of just over 5% for Harvard and MIT MOOCS offered by the non-profit course 

provider edX --while at present the completion rate for UEBOT-1 (80/126 = 
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64%) is well above this figure, putting UEBOT-1 in excellent standing among 

other MOOCs.  

Anticipation of the Four-Year Journey Ahead 

 The developers of UEBOT-1 have begun a four-year journey to explore 

the disruptive technology of MOOC education. The project team has 

developed an automated grading system with formative feedback to maintain 

the fidelity of braille instruction used in both correspondence and university 

coursework. Throughout its implementation, opportunities will be available to 

track the effectiveness of this new method of instruction and assess the 

degree to which MOOCs may have a place in professional training and 

instruction, while active professionals will have the opportunity to acquire the 

critical information to continue their services.   
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Il l inois State University 
Early Intervention Graduate Certificates 

Expanding Skills of Specialists in the Fields of Deaf or Vision 
Education to Include Early Intervention 

The AIM To Be Ahead and EL VISTA programs at Illinois 
State University (ISU) are each a one-year, five-course 
sequence of study aimed at increasing the number and quality 
of personnel prepared to provide early intervention for Illinois 
children who are deaf and hard of hearing, blind/visually 
impaired or deafblind. Upon completion, candidates will have 
earned a graduate certificate from ISU as a: 

• Deaf and Hard of Hearing Listening and Spoken 
Language Professional, or an 

•  Early Intervention Vision Specialist 
    Contact us for more information. 

EL VISTA is supported by a grant from 
the U.S. Department of Education’s 

Office of Special Education 
(H325K140108). 

Learn More: 
EL VISTA 
education.ilstu.edu/cert_vision 
Mindy Ely msely@ilstu.edu 
 
AIM To Be Ahead 
education.ilstu.edu/cert_hearing 
Tracy Meehan tmeehan@ilstu.edu 
 
Follow Us on Facebook 
Illinois State University EL VISTA 
AIM to be Ahead 
	  
 

AIM is supported by a grant from the 
U.S. Department of Education’s Office of 
Special Education (H325K120163). 
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Review of CEC Leadership Summer Leadership 

Institute 

Tiffany Wild, Ph.D. wild.13@osu.edu  &   

Nicole Johnson Ed.D. njohnson@kutztown.edu  

In July Tiffany Wild, President –Elect and Nicole Johnson, DVIDB 

Secretary, had the privilege of attending the CEC Leadership Summer 

Institute with support from our division.  The institute provided our team with 

many resources to ensure a smooth transition in leadership as well as provide 

tools for making our division better. 

The institute began with a session on understanding millennials.  The 

people that make up the millennial generation were born in the early 1980s to 

the early 2000s.  People in this generation are the next up and coming 

leaders in our field and the key to our membership.  Millennials like things to 

be digital, fast, clear, and fluid.  Millennials want a voice in the organization 

and want others to listen to their new perspectives on the world.  The 

discussion around millennials at the first session set the stage for the 
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remaining sessions in the institute. 

Each breakout session contained the conversation on millennials and 

engagement in the organization.  Both leaders went to a session on mission 

driven volunteers.  This session discussed how we can change the way in 

which we attract members to our organization and attract leaders given the 

different dynamics of the various generations represented in our organization.  

This session gave both leaders a chance to think about our own division and 

engage in conversations of change that needs to take place in the near 

future. 

A second session discussed findings from a workgroup that studied the 

convention.  It was found that many that attend the convention are older 

adults who have been coming for years.  A discussion was had about how to 

engage younger adults and teachers into coming to convention.  We 

discussed issues around cost and timing.  After 2017, no conventions have 

been scheduled.  Moving forward CEC is looking at various cities and asking 

for bids.  They are moving away from moving across the country 

54



; 

 

Lorem Ipsum Dolor Spring 2016 

3 

geographically and looking at scheduling the conference to meet the needs of 

membership.  In addition the conference is moving away from an April 

meeting date to one earlier in the year.  What was impressive was to see all 

the data that had been collected and examined in order to really examine our 

organization and the willingness of the leadership team to begin to make 

changes.  Everyone in the room provided comments and feedback. Both of 

us felt that our voices were heard. 

The last sessions our team broke apart to ensure we received all 

information.  Tiffany Wild attended sessions that had to do with the business 

of running an organization.  We talked about budgets, legal paperwork 

needed, insurance applications, and policies.  As a result, she is currently 

working on getting all paperwork in place for our organization moving forward 

in accordance to new mandates.   

Nicole Johnson attended the membership meeting. This meeting 

focused on building and actively engaging membership. Ways to engage and 

grow membership was discussed. Nicole was very encouraged and listened 

to ideas from other groups. DVIDB would like to start engaging membership 
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to get involved on committees and give input on the organization. We are 

going to trial a teacher corner on the website to discuss hot topics in the field 

and begin sending a thank you for joining DVIDB gift to new members as well 

as one to current members. We appreciate all membership and want our 

members to benefit from being part of this great organization”.  

Last, but not least, all division leadership had an idea swap.  We met in 

small groups with the leadership team to discuss suggestions and ideas for 

improving CEC and our divisions.  Both Nicole and Tiffany took many ideas 

away from that session. Both Nicole and Tiffany would like to thank our 

division for sponsoring us to attend this institute.  It was a great time to learn 

about CEC and plan for the next 2 years as a team.   

Note from the President-Elect 

As a result of the sessions I was energized and inspired to make some 

goals for our division.  We talked about how it is important to share decisions 

and ideas that we as leaders have with our division.  Keeping this in mind it 

became evident that we needed a plan for our division and goals that I would 
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like to accomplish as a division during my 2 year presidency.   I want 

transparency on decisions as much as possible.  As a result I have developed 

the following lists of things I plan to work on and ask for the help of our fellow 

DVIDB members to make it happen.  I am hoping that by sharing these goals 

and all members of DVIDB will hold me accountable and together we can 

make our division stronger. 

1.  Change in Constitution – I am asking that our constitution committee 

meet and examine our current constitution.  We have many committees 

that tend to overlap with duties.  Some committees may no longer be 

needed while others could be collapsed into other committees.  I have 

heard time and time again that many people on a committee do not 

know their exact duties as the language is vague.  Therefore I am 

charging the constitution committee to examine the constitution and 

propose a leaner, more precise committee structure by Convention 

2016.    

2. I would like to charge the publications committee with coming up with 

some flyers that we can present at different conferences to others about 
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becoming a member of CEC.  We have lost many members and the 

question that I am constantly being asked is “Why be a member?”  Let’s 

answer that question and have some flyers developed that addresses 

the new DVIDB and what we have to offer.  For example, do others 

know we now offer webinars to our members free of charge and that 

they can receive contact hours for attending?  Do others know about 

the fabulous changes and consistent publication of the DVIDBQ?  Do 

others know that we have a mentoring program from new teachers and 

students?  Do others know that we are the body that sets our field’s 

professional standards?   

3. Speaking of professional standards, I would like to charge the 

professional standards committee to examine and change the 

standards for preparing teachers of students with visual impairments.  

These standards are outdated and we have already committed to CEC 

to make those changes.  We are in the beginning processes of 

gathering information from CEC about how to make that happen. 

4. We need to do a bit of fundraising.  New mandates are forcing us to 
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carry our own insurance and be incorporated.  With those new 

mandates come additional fees not in the budget.  We have not had a 

fundraising effort in a number of years.  Webinars are bringing in money 

but we will need additional funds.  The first idea that came to us was to 

make t-shirts or polos that could be worn at convention and other 

venues.  Not only would that help with fundraising but also with visibility 

of our division.  I am open to ideas.   

I am excited for the next 2 years after attending the Leadership Institute.  

I appreciate that Nicole Johnson was able to attend with me.  It was great to 

have someone so energized and dedicated to the division to run ideas past.   
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New Resources for 
Professionals from AFB Press!

Burns Braille Guide 
A Quick Reference to Unified 
English Braille, Second Edition
MARY F. BURNS

The Burns Braille Transcription 
Dictionary has been revamped as the 
Burns Braille Guide to usher in the 
new era of Unified English Braille 
(UEB). This easy-to-use reference 
guide includes common braille to print 
and print to braille conversions, as well 
as punctuation, new UEB contractions, 
and general rules and terminology.

Available in paperback, e-book, and 
online subscription.

Beginning with Braille 
Firsthand Experiences with a 
Balanced Approach to Literacy
Second Edition
ANNA M. SWENSON

This new edition of an exceptional 
resource for helping educators teach 
braille has been updated using UEB 
and includes new sections on general 
education literacy instruction, teaching 
the dual-media learner, adapting 
materials, and addressing diverse 
needs. In addition to including favorite 
teaching activities from the first 
edition, the new Beginning with Braille 
also features new teaching materials, 
record forms, and braille activities.

Available in paperback, e-book, and 
online subscription.

Reading Connections 
Strategies for Teaching Students 
with Visual Impairments
CHERYL KAMEI-HANNAN and 
LEILA ANSARI RICCI

A teacher’s guide for addressing the 
needs of students who read print and/
or braille with a focus on supporting 
those who have, or who are at risk 
for developing reading disabilities. 
Includes strategies and classroom 
activities.

Available in paperback, e-book, and 
online subscription

Save
15%

Use Code AFBFALL15
expires 12/31/15

Order today at www.afb.org/store 
or call 800-232-3044.

AFB eLearning Webinar Series

CVI Focus Series 
Assessment, Intervention, and Literacy for Individuals with Cortical Visual 
Impairment 

Presented by Christine Roman-Lantzy

CVI Focus Series

• Beginning with the Basics

•  Using the CVI Range for Functional Visual 
Assessment

• Designing Interventions and Opportunities

• Facilitating Literacy

•  Building Language and 
Literacy Skills
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www.cec.sped.org/membership  |  888.232.7733  |  Fax: 703.264.9494  |  service@cec.sped.org

P.O. Box 79026, Baltimore, MD 21279-0026

Phone: 888.232.7733 • Fax: 703.264.9494

Email: service@cec.sped.org • www.cec.sped.org   

Your Membership Options

Member Type Member Student**

Premier (please select your included division on the back)  $205  $164

Full  $115    $92

Basic    $65   $52

  International Developing Countries —Individuals residing in developing countries, as identified y the World Bank Model, may join CEC at the Full Membership for $50. 
Your mailing address must be in a developing country. Otherwise, you will be charged the regular Member rate of $115. Visit www.cec.sped.org/developingcountries for a 
current list. 

**Student members must be enrolled full or part-time in a matriculating program by an accredited college or university. Students are eligible for the discount for a maximum of 
6 cumulative years. For verifi ation, please provide the below information. If you are not eligible for the student discount, you will be charged the member rate.

University Name: _____________________________________  Expected Graduation Date: _________________  Degree: ___________________

Your Member Information

Member ID: Chapter Name/# (if known):

Prefix First Name: Last Name: Suffi

Home Phone: Work Phone:

Email Address (required for delivery of certain member benefits)

Preferred Mailing Address

School/University/Organization Name (if applicable):

Street Address:  Apt./Suite/P.O. Box Number:

City: State/Province: Zip/Postal Code:

Country:

MEMBERSHIP APPLICATION

The voice and vision of special education

138128_CEC_Application.indd   1 7/10/14   11:38 AM
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Your Special Interest Division(s)

Premier members should indicate in the “Premier” column the one division you would like included with your Premier membership. If you would like to add additional divisions, 
please select those in the “Member” column.

Division Name Premier** Member Student International***

Council of Administrators of Special Education • CASE** 	  $25 	  $ 60 	  $30 	  $80

Council for Children with Behavioral Disorders • CCBD 	  $0 	  $ 25  	  $ 15 	  $65 

Division for Research • CEC-DR 	  $0 	  $ 29  	  $ 19 	  $39 

CEC Pioneers Division • CEC-PD 	  $0 	  $ 20 	   n/a 	  $20 

Council for Educational Diagnostic Services • CEDS 	  $0  	  $ 30 	  $ 15 	  $45 

Division on Autism and Developmental Disabilities • DADD 	  $0 	  $ 30 	  $ 15 	  $45 

Division for Communicative Disabilities and Deafness • DCDD 	  $0 	  $ 30 	  $ 15  	  $42 

Division on Career Development and Transition • DCDT 	  $0 	  $ 20 	  $ 10 	  $42 

Division for Culturally and Linguistically Diverse Exceptional Learners • DDEL 	  $0 	  $ 30 	  $10 	  $33

Division for Early Childhood • DEC** 	  $15 	  $ 50 	  $ 20 	  $50 

Division of International Special Education and Services • DISES 	  $0  	  $ 29 	  $ 15 	  $15 

Division for Learning Disabilities • DLD 	  $0 	  $ 25  	  $ 15  	  $50 

Division for Physical, Health and Multiple Disabilities • DPHMD 	  $0 	  $ 25 	  $15 	  $33

Division on Visual Impairments and Deafblindness • DVIDB 	  $0 	  $ 25 	  $  5 	  $31 

The Association for the Gifted • TAG 	  $0 	  $ 25 	  $ 10 	  $55 

Technology and Media Division • TAM 	  $0  	  $ 30 	  $ 20  	  $30 

Teacher Education Division • TED 	  $0 	  $ 35 	  $ 10 	  $ 35 

**Additional charge for CASE and DEC division.  Premier membership includes one division (up to $35).    
***Outside of U.S. and Canada.

Total Division Dues $ ____________________

Payment Information

Payment Summary
CEC dues from reverse side: $ ____________________
Division dues from above: $ ____________________
Total: $  ____________________

Please return form and full payment to: CEC, PO Box 79026, Baltimore, MD 21279-0026 | FAX: 703.264.9494 | Email: service@cec.sped.org

Method of Payment Source Code:____________
Credit Card (in U.S. funds) n  VISA n  MasterCard n  Discover n  American Express     n  Charge entire amount n  Dues Installment Plan* (credit card only) 

Card # _______________________________________________ Expiration Date _________________________ Security Code# ___________

Billing  Address __________________________________________________________________________________________________

Name on Card ______________________________________________ Signature ______________________________________________

n  Check # (in U.S. funds) ______________________________________ n  Purchase Order # _______________________________________
(Payable to the Council for Exceptional Children) (Copy of Purchase Order must be attached)

* Dues Installment Plan: One-third of your total dues will be charged to your credit card when you join. Your second and third payments will be charged automatically on the credit card the first d y of the next two months. 

Annual membership dues in CEC include $24 for subscription to Exceptional Children and $36 for TEACHING Exceptional Children. This information is given in order to meet postal regulations. Please do not use  
as a basis for payment.

www.cec.sped.org/membershipThank you for your support of CEC!

138128_CEC_Application.indd   2 7/10/14   11:38 AM
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 Executive Board 
 President 
Diane Pevsner 
School of Education 
University of Alabama at 
Birmingham 
5456 11th  Ave. South Birmingham, 
AL 35222 
205-317-1712 
dpevsner@uab.edu 
 
Past-President 
Derrick Smith 
University of Alabama in Huntsville 
301 Sparkman Drive 
247B Morton Hall 
Huntsville, AL 35899 
256-824-3048 (work) 
256-322-7555 (home) 
smitroe@gmail.com 
 
President-Elect 
Tiffany Wild 
The Ohio State University 
Ramseyer Hall 
29 W. Woodruff Ave. 
Columbus, OH 43210 
614-292-4783 
614-292-4260 (fax) 
twild@ehe.edu 
 
Secretary 
Nicole Johnson 
Special Education Department 
Kutztown University 
Beekey 116 
15200 Kutztown Rd. 
Kutztown, PA 19530 
610-683-4287 
njohnson@kutztwon.edu 
 
Treasurer 
Karen Koehler 
The Ohio State School for the 
Blind 
5220 N. High Street 
Columbus, OH 43214 
kkoehler@ossb.oh.gov 

 Representative/Quarterly Editor 
Kathleen Farrand 
Arizona State University 
1050 S. Forest Mall, Farmer Ed 
344F 
Tempe, AZ, 85287-1811 
Farrand.9@buckeyemail.osu.edu 
 
CAN Coordinator 
Mike Bina 
The Maryland School for the 
Blind 
3501 Taylor Avenue 
Baltimore, MD 21236 
410-444-5000 ext. 1201 
410-319-5719 (fax) 
MichaelB@mdschblind.org 
 
Directors 
Christine Bischke (14-15) 
University of Utah Department 
of Special Education 
1705 Campus Center Drive 
Rm 112 
Salt Lake City, UT 84112 
Chris.bischke@utah.edu 
 
Deborah Hatton (15-16) 
Department of Special 
Education 
Vanderbilt University 
Peabody College Box 228 
110 Magnolia Circle, 417-D 
OMC Nashville, TN 37203 
615-322-1015 (phone) 
Deborah.hatton@vanderbilt.edu 
 
Olaya Landa-Vialard (14-15) 
Department of Education 
Illinois State University 
538 DeGarmo Hall 
Campus Box 5910 
Normal, IL 61790-5910 
309-438-8986 (office) 
713-542-1401 (cell) 
oalanda@ilstu.edu 

 Mackenzie Savaiano (14-15) 
University of Nebraska-Lincoln 
Department of Special 
Education and Communication 
Disorders 274 Barkley Memorial 
Center Lincoln, NE 
402-472-3801 
msavaiano2@unl.edu 
 
Amy Parker (15-16) 
345 N. Monmouth Ave. 
Monmouth, OR 97361 
503-838-8287 
parkera@woe.edu 
 
Vicki Depountis (15-16) 
4707 Roundup Trail 
Austin, TX 78745 
vickidepountis@hotmail.com 
 
Jason DeCamillis (15-16) 
1175 Cornell Rd., Apt. 15 
Ypsilanti, MI 48197 
231-392-8240 
Jason.decamillis@gmail.com 
 
Student Ambassador(s) 
Jessica Kolvites 
Special Education Department 
Kutztown University 
(610) 730--8404 
Tjones892@live.kutztown.edu 
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